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BACK TO SCHOOL: 
YOUR COMPLETE GUIDE TO CREATING 
RIGHTS-BASED CHARTERS

THE AIM OF A CHARTER

Creating child rights-based charters or agreements aims to support a positive 
learning environment for children and young people whether this be in the 
classroom, across the whole school, playground or specific to a department or 
another area in the school context.  

Creating a charter helps to 
make the United Nations 
Convention on the Rights of 
the Child (CRC) more 
prominent and relevant.  It 
should be seen as a 
framework for both adults 
and children and young 
people on how to respect 
each other’s rights. 

A charter not only provides 
an opportunity to learn about 
specific articles from the CRC, 
but helps to establish and 
build shared values and 
relationships for creating a 
rights respecting ethos in the 
classroom and across a school context.  The process of developing a charter 
models a rights respecting way of working in school.

A charter is not intended to be a set of rules.  The term responsibility, should only be used 
when referring to what adults will do as Duty Bearers to uphold children’s rights.  Children 
do not have any responsibility in order to access their rights. Rights are unconditional but we 
hope they will develop responsible behaviours through respecting their rights and those of 
others.    

Unicef/Sutton-Hibbert
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THE AIM OF A CHARTER

Creating a charter is not necessarily the first thing to do when starting out on the 
rights respecting journey.  Children and young people, as well as the adults in 
school, need to know about children’s rights before they can consider which ones 
would be the most relevant in their classroom and school context.

First, you should ensure that children, young people and adults:

1. Are familiar with a good range of articles 
2. Are familiar with the principles of the CRC (non-discrimination, the best interests of the 
child, participation and the right to life, survival and development)
3. Are familiar with the nature of rights – universal and unconditional (Silver), inalienable, 
inherent, and indivisible (Gold).  ABCDE of Rights is a useful resource to outline the nature 
of rights
4. Understand that children and young people are Rights Holders and adults are Duty 
Bearers (Gold)
5. Are aware of what are not rights. Myths & Misconceptions supports discussions on 
these concepts 

If the school’s vision, values, policies and improvement plans are linked with articles from the 
CRC, then creating charters will be easier.  

Please note that, although rights are indivisible (the entire Convention should apply to all 
children, all the time) in some learning activities, including charter development, it is 
reasonable to focus on particular articles. Many schools display a summary copy of the full 
CRC next to their class charters to show the wider context of the articles.

HOW TO CREATE A CLASS BASED CHARTER     

Once you have established a clear understanding of the CRC, the principles and the nature of 
rights (as set out above), you are ready to start creating a charter. 
 
We acknowledge that every school setting is different.  In settings where children and young 
people spend the majority of their time in one learning base, with mostly the same adults, 
then working as a class on the charter is probably the most effective process.  Where 
children and young people often move around their school for their learning, as is the case 
in many secondary schools, a whole-school approach is more likely to be effective.  You may 
also consider department charters or charters for communal areas such as the playground or 
dining hall.
 
A charter will take several sessions to complete. Children and young people, staff and 
possibly parents, should be involved in the process of creating charters and should consider 
the following points:

1. Encourage, as far as possible in your context, a child-led dialogue about which articles are 
the most relevant to them in their class context.

2. Consider how best to agree the articles which will be represented on the charter for 
example using a diamond discussion strategy. Any activity is likely to include some voting in 
order to reach a consensus as to which articles to include.

http://https://www.unicef.org.uk/rights-respecting-schools/abcde-of-rights/
http://https://www.unicef.org.uk/rights-respecting-schools/resources/teaching-resources/myths-and-misconceptions-booklet-unicef-uk/
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3. Consider the language to use on the charters.  The language of the Convention can be 
complicated. While it is good to encourage children to use their own words, it is important 
not to lose the accuracy in the meaning.  One way to simplify an article is to use fewer words, 
so for example, Article 31: Every child has the right to relax, play and take part in a wide range 
of cultural and artistic activities can, in a nursery setting, become The right to play (31) but not 
The right to toys.  Using the article number (at all ages) shows that rights are not just a nice 
idea but actually belong to part of something bigger, namely the Convention.  
Myths & Misconceptions is a useful document at this stage.

4. Agree actions for children as Rights Holders and 
actions for adults as Duty Bearers.  Consider each 
chosen article individually and in collaboration with 
each other (children and adults), identify ways to 
respect the rights of others (and for themselves) and 
to ensure these rights are upheld and respected for 
everyone.

For example, “We have agreed that the right to have 
your voice heard will be on our charter – how will 
you respect this right for yourself and for each 
other? What will adults (duty bearers) do to ensure 
you can enjoy this right in class?” This may begin 
with a long list of suggested actions which will need 
to be streamlined or whittled down through discus-
sion, agreement and, perhaps, more voting.

5. Encourage the children and young people to create a 
design that represents their chosen articles, using a theme of their choosing. Where possible, 
the pupils and adults based in that class should sign the charter in some way to show their 
agreement. Signing may be attaching their photograph around the edge of the charter or 
adding a thumb print for example.

DESIGNING CHARTERS

Charters vary from class to class and from 
school to school.  This is encouraged.  Some 
are very creative, linking their charter to 
current learning themes or particular inter-
ests (butterflies, planets, kites, hand prints, 
super heroes perhaps) but they should all 
have the same content:

 ■ Child friendly description of rights 
(linked to specific articles from the CRC) 
- without losing the true meaning of 
the article being referenced. The article 
number should always be mentioned 
(Article 12 for example).

 ■ Actions for children to respect the rights 
of others and themselves

 ■ Actions for adults as Duty Bearers 
to ensure that rights are being upheld and 
respected.

Courtesy of Cleves Cross Primary School

Courtesy of St Raphael’s Catholic Primary School

http://https://www.unicef.org.uk/rights-respecting-schools/resources/teaching-resources/myths-and-misconceptions-booklet-unicef-uk/
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FREQUENTLY ASKED QUESTIONS

How many articles should be included on the charter?
We don’t prescribe this but recommend you are realistic in terms of the age and evolving 
capacity of the pupils.  In an early years setting, two or three rights on a charter is typical. 
A P7/Y6 class charter or a secondary whole school charter may have 5 or 6.

What about existing rules/behaviour systems?
As you set out on your rights respecting journey, it’s fine for your charter(s) to exist alongside 
existing systems, it is unlikely that they will contradict each other. However, many schools 
find, after a year or so of rights and respect being the drivers for relationships in school, that 
it’s time to review the previous systems. Article 28 states that discipline should respect the 
dignity and rights of children, it is important to reflect on whether current behaviour systems 
really do this.

How long does it take?
Creating a class charter requires time for discussion and collaboration for it to be meaningful. 
Many schools plan a series of sessions spread across the first two/three weeks of term. 
Others use a block of time on ‘moving on’ day (assuming the classes are with their new 
adults) to get the process started.  With a whole school approach, the various interactions 
may be spread over a few months.

We want to get started with charters but it’s ages until the new school year.
Charters should be considered a work in progress and can be reviewed and added to as and 
when the children learn more about their rights.  Starting mid-year can work well too. 
January is a good time – linked to resolutions and making a fresh start. Some schools pilot 
their charters mid-year with a couple of classes and ask the children and staff to share the 
experience with everyone else in readiness for a whole school launch.

We want to do class charters and a whole school one?
In our experience, the whole school charter (in primary settings) is much better when 
everyone has had a couple of years’ experience of class charters. The same is true of 
playground and dining hall charters. Starting with class charters helps to build knowledge 
and a rights respecting way of working, which later supports the development of other 
charters across the school setting, if necessary.

We already have our school vision and values that we work from so how does this 
fit?
Many schools use their existing visions and values to create whole school charters because 
the language is already there or some schools use the creating of a charter to enhance or 
relaunch the school’s vision and values.  They are intrinsically linked which should be made 
explicit to everyone in the school community.

Can we have our whole school or playground charter commercially produced?
We advise against this! The financial commitment gives status to the work however, the life 
span of such a charter is probably three years at the most. The majority of the children and 
young people should feel ownership of and commitment to its message. For this reason a 
new process should probably be underway at least every three years.  


